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Ayannta MéAn,

TNV €NITUXNUEVN KUKAOQOPIA TOU MPWTOU TEUXOUC TOU EMICTNMOVIKOU MEPIODIKOU TOU
KEZEA-TME, "X-Ray@Eknaideuon", akoAoudei 1o OeUTEQO TEUXOG, TO OMoio @IAOEEVEI
EPEUVNTIKEC EQYAOCIEC Kal Apdpa nou OxeTifovTal KATa KUPIO AOyo pe TNV afionoinon
TwVv TME o010 XWPEO TNG eknaideuonc.

Eivalr e 181aitepn Xxapd nou o1o OEUTEQLO TEUXOG TOU EMICTNHIOVIKOU MNEPIOBIKOU TOU
@IAoeveitar apdpo Tou Apa Howard Gardner. H Exkdortikry Enimponry kKaAwoopilel,
€NIONC TIGC VEEC CUVEPYAOTIEC TOCO PECA AMNO TO XWEO TNG ekNAIdeuoNC OCO KAl MNEPAV
anod auTtov Kal EUEAMIOTEI OTI PMEANOVTIKA KAl AAANOI €peuvnNTEC KAl ekNAIOEUTIKOI Ba
akoAoudrioouv Je DIKEG TOUC ONUOCIEUCEIC.

To dpdpo Tou Apa Howard Gardner pe TiTAo "Five Minds for the Future: An Overview"
napouciAlel Pia eniokonnon Tou BiBAiou Tou idlou Tou cuyypagea "Five Minds for the
Future". Zuykekpipéva o Gardner avaluel Ta "Tlevie MuaAa tou MéAovToc" kal enegnyei
NwWG JNOoPOoUV oI SIAPOPEC VONUOOUVEC VA CUVUNAPEOUV CE €va ATOMO.

To Seutepo Apdpo avageperal OTo eKMAIOEUTIKO Mnpoypauua "Oikade", 10 onoio
OUMMNANPWVEI PETOC OEKA XPOVIA EQAPOYNG TOU OTN ANUOTIKA Eknaideuon TG Kunpou,
NG EAGSAC kal Tou anodnuou eAMNnvIopou. To apdpo "EE anooTacews enikoivwvia
MECW €VOC  aMNAemdPAOcTIKOU MePIBAAMOVTOC" OTa NAQIcIa TOUu  eKMAIOEUTIKOU
npoypapuarog "Oikade" ypagpTnke and Toug AvTpEéa =evo@wvToc, Kupiakia KeveBeCou,
AvaoTtaocia Mepikkou, Kwota Xauniaoupn, HAia XapaAaunoug kal Awpa TeAhidou. Exel
WC PBACIKO OTOXO VA MNAPOUCIACEl eVOEIKTIKEG OPACTNPIOTNTEC MOU OTOXEUOUV MPOG
TNV KaTeuduvon TNC €€ AnOOCTACEWC OUVEQYAOIAC Kal aAAnAenidpaong METAEU TwV
EMIKOIVWVOUVTWY JadNTWV.

H eknaideutikoc Mapia Aidkou mapoucialel pia nepiAndn NG €peuvac TG pe déua
"An investigation info how Cypriot Primary School students, are enabled by the use
of information technology, mainly the use of online resources, to develop language
skills and more specifically speaking". XTOXOC TNC OCUVYKEKPIUEVNG €QYACIAC €ival N
aflohoynon evoc MPoyPAUNATOS XPNong Tou AIadIKTUOU OTO HABNMA TwV AyYAIKWV
omig 1a€eig A, E kar X1

O Eutuxng MMAETOQC, YVWOTOC MAPOUCIACTAC TNAEONTIKAG EKMOUMAC MAYEIPIKNG, Eival
O ouyypageag Tou apdpou "Maidikn naxucapkia". H naidikr Naxucapkia AaroTeAEi Hia
aneiANTIKA JACTIVA yIA TNV UYEIQ TOU AeyOPEVOU "MOANITIOUEVOU" KOOUOU. H maxuoapkia
gival n no ouxvy kalr coBapr) diatapaxn NG JpePnc katd tnv naidikr nAikia. O
MPAETOQC MEOTEIVEI JEPIKOUG MPWTOTUMOUC TPOMOUG QVTIMETWMIONG TOU MPOBANRUATOC
Kal UIodETNONG CWOTOU TPOMNoU dIATPOPNC.

Me TNV eukaipia autr da JEAQUE va €UXAPICTACOURE OCOUC cuvéBalav otn deuTtepn
ekdoon Tou nepIodIKoU JUac.

Ano tnv EkdoTikn Enimponn
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The Problem

We cannot know at which point in pre-
history, human beings began to prepare for
the future. Nor can we know at which point
human beings began to prepare their children
or grandchildren for a world that might differ
significantly from the one with which they
themselves were familiar. In any case it seems
safe to assume that by the millennium before
Christ-sometimes called the Axial age--human
beings were dlready pondering the fate-and
hence the future-of young persons. Such a
concern with the formation of youth took place
in designated schools, informal apprentice
settings, places of worship, or in the agricultural,
mining, or trading communities in which families
lived and worked.

Such forward-looking thinking presumably
assumed many forms: development of skills
in arts and crafts; fraining of courage and
leadership; participation in  ceremonies and
rituals; preparation for an aofter-life and,
eventually, mastery of the basic literacies.
Numerous agents were involved: parents, other
family members, religious figures, leaders of the
collectivity, as well as masters and mentors.
And various media were drawn upon, ranging
from inspirational songs to literary, graphic, and
dramatic work that celebrated heroes.

That said, an explicit concern with the
future-particularly one whose form is difficult
to anticipate-may be a relatively recent
phenomenon. Perhaps explicit attention may
be a dividend of the Enlightenment-s belief in
continuing progress as opposed to, say, a cyclical
or dystopic pattern of change. The notion of

"future shock," the role of "futurist" arose within
recent memory. By the same token, an explicit
concern with the human mind-as opposed
to the entire person or human character or
a repertoire of behaviors-reflects Western
thinking, perhaps dating back to the Greeks,
and given impetus by the Cartesian tradition of
the 17th century and the subsequent writings of
Immanuel Kant,

Nonetheless, at the start of the third millennium,
we are well attuned to considerations of the
future. As one who has witnessed discussions of
the future in many corners of the planet, | can
attest that belief in the power of education-
for good or for ill-is ubiquitous. To be sure, our
conception of the mind continues to change-
say, from the Freudian unconscious of 1900 to
the information processing device of 2000. Yet
we have little difficulty in seeing education
as an enterprise-indeed, the enterprise par
excellence-for shaping the mind.

In what follows, summarizing a forthcoming
book Five Minds for the Future 2007), | portray
the kinds of minds that we should cultivate in
the future. Specifically, | introduce three kinds
of minds that are primarily cognitive:  the
disciplined mind, the synthesizing mind, and the
creating mind. Complementing this cognitive
emphasis, | then describe two minds that deal
with the human sphere: the respectful mind and
the ethical mind. In each case | indicate the
major features of this form of mind: the ways in
which it can be shaped; the ways in which it
can be distorted or misshaped. In conclusion,
| describe some of the tensions among these
kinds of minds and offer suggestions of how one
might integrate these minds further in a single
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productive human being.

Clarifying Comments

Before plunging into this synopsis, | should make a
few clarifying comments. To begin with, though
| focus on the future, | possess no crystal ball
As Marshall McLuhan quipped, "it is difficult fo
make predictions, especially about the future.
In conceptualizing the future, | refer to trends
whose existence is widely acknowledged; the
increasing power of and reliance on science
and technology, the interconnectedness of the
world in economic, cultural, and social terms,
the incessant circulation and intermingling
of human beings of diverse backgrounds and
aspirations, and, also, their periodic clashing.
| should add that none of these five minds is
exclusive to the future: one could have called
for them fifty or perhaps even 500 years ago.
Yet, their cultivation assumes particular urgency
at the present time.

A second point concerns my stance. | intend
to be both description and prescriptive. | am
descriptive in the sense that | seek to explain
how these minds work. | am prescriptive in the
sense that | believe we need to cultivate these
kinds of minds. Certainly, we will not thrive as
individuals and as societies unless we have a
generous dosage of these minds. It is possible
that the cultivation of the respectful and ethical
mind will determine whether we survive as a
species.

A third point concerns the scope of the
enterprise. | use the word ‘education’, an allusion
that immediately evokes thoughts of school. And
of course, during the first years of life, school
has become the principal venue in which minds
are cultivated. But nowadays, and perhaps for
the indefinite future, education will take place
in all kinds of venues and continue throughout
one’s productive life. And so the minds under
discussion here are as much the concern of the
fifty year old executive or manager as of the
teacher or mentor. Moreover, individuals must
tend to the development of their own minds,
as well as the minds of individuals-offspring,
students, employees-- over whom they have
responsibility.

Finally, as the individual who developed the
concept of multiple intelligences, | need to
forestall a possible confusion. When | wear the hat
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of a student of individual differences, | describe
human beings as exhibiting different intellectual
strengths and different intellectual profiles: thus
Wystan excels in linguistic intelligence, while
Pablo is strong in spatial intelligence (Gardner
2006). But when | wear the hat of an educator,
in the broad sense just described, | call for the
development in each person of all five kinds of
minds-and considerations of differences among
individuals fade into the background.

So much for preliminaries-one by one, let me
bring the minds onto center stage.

The Disciplined Mind

In English, the word ‘discipline” has two distinct
connotations. As to the first, we speak of the mind
as having mastered one or more disciplines---
arts, crafts, professions, scholarly pursuits. By
rough estimates, it fakes approximately a
decade for an individual to learn a discipline well
enough so that he or she can be considered an
expert or master. In most cases, such mastery is
acquired through some kind of tutelage-either
formal, in a school, or less formally, through some
combination of apprenticeship and
self-instruction.

Perhaps at one time, an individual could rest on
her laurels once such disciplinary mastery had
been initially achieved. No longer! Disciplines
themselves change, ambient conditions change,
as do the demands on individuals who have
achieved initial mastery. Over succeeding
decades one must continue to educate oneself
and others. And such hewing of expertise can
only continue if an individual possesses discipline-
in the second sense of the word. That is, one
needs continuadlly to practice in a disciplined
way if one is to remain at the fop of one’s
game.

Once basic literacies have been mastered, the
chief burden of educational systems around
the world is the acquisition of an ensemble
of scholarly disciplines. In my own work on
precollegiate education, | have stressed four
disciplines: mathematics, science, history, and at
least one art form. | make a sharp distinction
between subject matter and discipline. The
subject matter of history consists of learning
much detailed factual information about the
past. Such television quiz show knowledge is
always welcome and sometimes lucrative. But
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this amassing of information differs qualitatively
from disciplinary competence. An individual who
has acquired the discipline of history can think
like a historian: that is, the student of history
appreciates that she must work with textual,
graphic, and other kinds of records; those
records must be reconstructed and interpreted;
unlike science, historical events occur only once
and cannot be replicated exactly or interpreted
unambiguously; historians must impute motives
to personages from the past; each generation
will necessarily rewrite history; and yet historians
are bound to respect the facts and to strive
for as accurate and comprehensive a record
as possible. The other major disciplines exhibit
analogous regularities and constraints.

We first acquire a disciplined mind in school. But
relatively few of us go on to become academic
disciplinarians. The rest of us will master disciplines
that are not, strictly speaking, scholarly. Yet
the same need to master a way of thinking
applies to the range of workers-whether one
is dealing with professionals, like lawyers or
engineers, or with those involved in business, be
it personnel, marketing, sales, or management.
Such education may take in formal classes or
on the job, explicitly or implicitly. In the end, a
form of mastery will be achieved, one that must
continue to be refined over the years.

Nowadays, the mastery of more than one
discipline is at a premium. We value those who
are genuinely interdisciplinary, multi-disciplinary,
or trans-disciplinary.  But these claims must
be cashed in. We would not value a bilingual
person unless he or she can speak more than
one language. By the same token, the claim of
pluri-disciplinarity @(f youll excuse the neologism)
only makes sense if a person has genuinely
mastered two of more disciplines and can
intfegrate them. For most of us, the attainment
of multiple perspectives is a more reasonable
goal.

With respect to any kind of mind, pathological
forms exist. There is the individual who is overly
disciplined: who approaches every issue, whether
professional or personal, through the same set
of beliefs and practices. One does not want
the legal mind to approach every issue-at work,
at home, in the bedroom-as if it involved legal
reasoning and verdicts. There is the individual
who, at one time, had mastered the discipline
but who no longer keeps up-exhibiting the

patina of the disciplinarian but no longer the
requisite contents, skills, and understandings. And
finally, there is the avowed interdisciplinarian,
who may in fact be a jack-of-all-trades but the
master of none.

The Synthesizing Mind

Murray Gell-Mann, Nobel Laureate in Physics
and an avowed multidisciplinarian, has made an
intriguing claim about our times. He asserts that,
in the twenty-first century, the most valued mind
will be the synthesizing mind: the mind that can
survey a wide range of sources; decide what is
important and worth paying attention to; and
then put this information together in ways that
make sense to oneself and, ultimately, to other
persons as well.

Gel-Mann is on fo something important.
Information has never been in short supply. But
with the advent of new technologies and media,
most notably the World Wide Web, vast, often
indigestible amounts of information now deluge
us around the clock. Shrewd friage becomes an
imperative. Those who can synthesize well for
themselves will rise to the top of their pack; and
those whose syntheses make sense to others
will be invaluable teachers, coommunicators, and
leaders.

Strangely, my own discipline of psychology
seems to have dropped the ball in explicating
the skill of synthesizing. Compared to a half
century ago, we know a great deal about
how individuals learn to read, calculate, master
basic concepts in history, science, economics,
or philosophy. But | have been unable to
locate comparable syntheses about how one
synthesizes.

Nonetheless, it is possible to identify the basic
constituents of the process of synthesizing. To
begin with, a person has to decide on the area
that he or she wishes to synthesize. Sometimes,
one has time to reflect on this; sometimes the
demand for synthesis is pressing.

Let's take an example, from business. Suppose
that you are an executive and your company is
considering the acquisition of a new company in
an area that seems important but about which
you and your immediate associates know little.
Your goal is to acquire enough information so
that you and your Board can make a judicious
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decision and you need to do so in the next two
months.

The place to begin is with any existing synthesis:
fetch it, devour it, evaluate it. If none exists,
you turn to the most knowledgeable individuals
and ask them to provide the basic information
requisite to synthesis. Given this initial input, you
then decide what information seems adequate
and which important additional data are required.
At the same time, and of great moment, you
need to decide on the form and format of the
ultimate synthesis: a written narrative, an oral
presentation, a set of scenarios, a set of charts
and graphs, perhaps an ordered list of pros and
cons leading to a final judgment.

At last, the actual work of synthesis begins in
earnest. New information must be acquired,
probed, evaluated, followed up or sidelined.
The new information needs to be fit, if possible,
intfo the initial synthesis; and where fit is lacking,
mutual adjustments must be. Constant reflection,
regular tinkering, is the order of the day.

At some point before the final synthesis is due,
a proto-synthesis should be developed. This
interim version needs to be tfested with the
most knowledgeable audience of associates,
preferably an audience that is critical and
constructive.  To the extent that time and
resources are available, more than one trial
run is desirable. But ultimately there arrives
a moment of truth, at which point the best
possible synthesis must suffice.

What kind of mind is needed fto guide the
synthesis? Clearly, though he should have "a
home" area of expertise, the synthesizer cannot
conceivably be up to speed on every relevant
discipline. As compensation, the synthesizer must
know enough about the requisite disciplines to
be able to make judgments about whom and
what to trust-or to identify individuals who can
help make that determination. The synthesizer
must also have a sense of the relevant forms
and formats for the synthesis, being prepared
to alter when possible but to make a final
commitment as the deadline approaches. The
synthesizer must always keep her eyes on the
big picture, while making sure that adequate
details are secured and arranged in useful ways.
A tall order! It is quite possible that certain
individuals are blessed with a ‘searchlight
intelligence’-the capacity to look widely and
to monitor constantly, thus making sure that
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nothing vital is missing; and that they also have
the capacity to value the complementary ‘laser
intelligence” that has fully mastered a specific
discipline or problem area. Such individuals should
be identified and cherished. But it is crucial
that we determine how to nurture synthesizing
capacities more widely, since this facility is likely
to remain at a premium in the coming era.

Anyone who has read a clutch of textbooks, or
attended a variety of weekend seminars, knows
that not all syntheses are equally effective.
Some syntheses are too sprawling-attempting
to cover too much material. Some syntheses
are too focussed-they are really briefings for
specialists, not nutrient for generalists. Some are
too technical, others are too popular. Different
aesthetics can also be brought to bear. | favor
literary syntheses that make judicious use of
organizers, stories, metaphors, and analogies.
Others may prefer syntheses that are devoid
of artifice, and that rely heavily on charts and
graphs. The good synthesizer must know what
works for him as well as for those who must
make use of his synthesis.

The Creating Mind

Most artists, scientists, and scholars plough the
same paths as their peers; most politicians and
executives are substitutable for one another In
sharp contrast to those conventional experts,
the creating mind forges new ground. In the
current popular argot, creators think "outside
the box." In our society we have come to
value those individuals who attempt new things,
monitor whether they work, keep casting about
for new ideas and practices, pick themselves
up after an apparent failure, and so on. And
we give special honor to those rare individuals
whose innovations actually change the ideas
and practices of their peers-in my frade, we
call these individuals "Big C" creators.

What is special about our time? Put succinctly,
nearly every practice that is well understood
will be automated. Mastery of existing disciplines
will be necessary but not sufficient. Whether at
the workplace or the laboratory, on the political
platform or the theatrical stage, one is pressured
to go beyond the conventional wisdom or the
habitual practice-to try fo get aleg up on what
has been done before, and what is being done
currently by oneself or one's competitors.
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Of course, sheer innovation is much easier to

accomplish than effective creation. | could write
this essay in numerous ways that are original-for
example, putting nonsensical phrases between
every sentence. This insertion may well be an
original act, but, so far as | can determine, such
a ploy serves no useful purpose and is most
unlikely ever to influence how future essayists
proceed. Suppose, however, | devise a set of
web linkages to key points, and those linkages
can be varied, based on questions raised by a
particular reader, or on a shrewd assessment of
the interests and sophistication of a variety of
audiences. Were such a practice desired, and
my pilot work to prove successful, it is possible
that such an innovation might eventually be
judged as creative.

It is important to ascertain the relation among
the three kinds of minds introduced thus far.
Clearly, synthesizing is not possible without some
mastery of constituent disciplines-and perhaps
there is, or will be, a discipline of synthesizing,
quite apart from such established disciplines
as mathematics, mime, or management. |
suggest that creation is unlikely to emerge in
the absence of some disciplinary mastery, and,
perhaps, some capacity to synthesize as well.

Nonetheless, we must bear in mind that the
most creative instances of creating 0 typically
emerge with individuals who are young-
perhaps 20 or 30 in science or mathematics,
perhaps a decade or so later in other pursuits.
Disciplinary acumen and synthesizing capacities
continue to accrue throughout a lifetime. This
fact suggests to me that too much discipline,
or excessive synthesizing, may actually prove
counterproductive for the aspiring creator. The
challenge is to acquire enough discipline and
sufficient synthesis early in life, so that one can
take the confident leap-go beyond what is
known, and tweak it in new and unexpected
directions.

As a student of creativity, | had long assumed
that creating was primarily a cognitive feat-
having the requisite knowledge and the apposite
cognitive processes. But | have come to
believe that personality and temperament are
equally, and perhaps even more important for
the would-be creator. Many of us know a great
deal and most of us can continue to acquire
knowledge and skills indefinitely. In addition the
creator must possess a robust personality and

temperament. More than willing, the creator
must be eager to take chances, to venture intfo
the unknown, to fall flat on her face, and then,
smiling, pick herself up and once more throw
herself into the fray. Even when successful,
the creator does not rest on her laurels. She is
motivated again to venture into the unknown
and to risk failure, buoyed by the hope that
another breakthrough may be in the offing, able
to "frame" an apparent defect as a valuable
learning opportunity.

| like the story that is told about Sigmund
Freud. In 1909 he and his close associate Carl
Jung went to America. It was Freud's first and
last trip-he did not like the New World. Jung
remained longer. He was lionized by audiences.
With great enthusiosm, he wired back to
Freud. "Great news: psychoanalysis big success
in the United States" According to legend,
Freud immediately wired back "wWhat did you
leave out?" Far from enjoying the acclaim,
Freud was more intent in raising the tension, in
going beyond anything that smacked of easy
acceptance or conventional wisdom.

In the United States | am often asked about
how to cultivate creativity. | give two responses,
neither of them expected or immediately
popular. First of all, | talk about the need to
pose challenges, obstacles, and boulders. One
cannot build up a robust temperament without
taking chances, failing, and learning that the
world does not thereupon end. Of course,
the frustrations have to be manageable; they
cannot be allowed to break one’s spirits. Second,
| question whether it is important to cultivate
creativity in  American schools. That is because
messages about the importance-the cash
value-of creativity are ubiquitous in our society:
on the streets, in the media, in the marketplace.
Probably emphasis on disciplines and synthesis
would yield greater dividends. But in other
countries, where rote instruction is entrenched
and innovations are greeted with suspicion, |
would favor a curriculum and a pedagogy that
is oriented foward the cultivation of the creative
person and the discovery and exploration of
the creative idea.

until this point, I've reviewed the kinds of minds
most familiar to me, as a cognitive psychologist.
If I had written this essay a decade ago, | would
probably have stopped here. But events have
prompted me to postulate and ponder two
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additional kinds of mind-the respectful and the
ethical. To begin with, there is my decade-long
collaborative study of good work-work that is
excellent, engaging, and ethical. This line of
research has sensitized me to kinds of minds
that | might otherwise have ignored. Then, in
addition,

| have been disturbed by many social and
political trends in our world. More and more,
sheer cultivation of cognitive capacities, in
the absence of the human dimension, seems a
dubious undertaking. | agree with Ralph Waldo
Emerson's assertion that "Character is more
important than intellect."

The Respectful Mind

Almost from the start, infants are alert to other
human beings. Absent frank pathology, even
neonates display keen interest in anything
that resembles a human face or voice. The
attachment link between parent (ypically
mother) and child is predisposed to develop
throughout the early months of life; and the
nature and strength of that bond determines
the capacity of individuals to form relationships
with others throughout life.

Of equal potency is the young human's
capacity to distinguish among individuals, and
among groups of individuals. Within a few
months, the infant can distinguish his mother
form other young females; by the end of the
first year of life, the infant recognizes, and can
modulate his reaction to, a range of individuals
in his environment. And by the age of two or
so, the toddler is able to make all manner of
group discriminations: male vs. female, young vs.
old, familiar vs. unfamiliar, and, most revealingly,
classification of members of different racial and
ethnic groups.

We are wired to make such distinctions readily;
indeed our survival depends upon our ability to
distinguish among those who are likely to help
and nourish us, and those who might do us harm.
But the messages in our particular environment
determine how we will Iabel particular individuals
or Qgroups. Our own experiences, and the
attitfudes displayed by the peers and elders to
whom we are closest, determine whether we
like, admire, or respect certain individuals and
groups; or whether, on the contrary, we come
to shun, fear, or even hate these individuals.
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At a time when human beings met only a few
hundred people at the most, the nature of their
interpersonal or inter-group attitudes was of less
moment. But we live in an era when nearly
every individual is likely to encounter thousands
of individuals personally, and when billions of
people have the option of fravelling abroad or
of encountering individuals from remote cultures
through visual or digital media.

A person possessed of a respectful mind
welcomes this exposure to diverse persons and
groups. Such a person wants fo meet, get to
know, and come to like individuals from remote
quarters. A truly cosmopolitan individual gives
others the benefit of doubt; displays initial frust;
tries to form links; avoids prejudicial judgments.
To be sure, such a posture is not uncritical or
automatic; it is possible for another individual to
lose one’s respect, even to earn one's distrust or
hatred. But the respectful mind starts with an
assumption that diversity is positive, and that
the world would be a better place if individuals
seek to respect one another.

The threats to respect are infolerance and
prejudice. A prejudiced person has preconceived
ideas about individuals and groups, and resists
bracketing those preconceptions. If | am a
disrespectful straight white American and you
are German, or a black, or a homosexudal, | will
assume that you are no good, distance myself,
miss No opportunity to put you down verbally or
physically. An intolerant person has a very low
threshold for unfamiliarity; the default assumption
is that "strange is bad" No matter what you
look like or who you are, if | dont already have
a reason to embrace you, | won't,

Sham forms of respect exist. For example, | might
"kiss up and kick down". That is, so long as you
have power over me, or can do me a favor,
I will tfreat you well; but once | am in a more
important position, | won't give you the time of
day. Or | might respect you publicly, but once
you have left the room, | will make fun of you
or the group to which you belong.

It is not easy to come to respect others whom
you have feared, distrusted, or disliked. Yet,
in an inferconnected world, such a potential
for growth, for freshly-forged or freshly-
renewed respect, is crucial. In war torn lands,
commissions of truth and reconciliation have
taken on deserved importance; and at least
at times, they succeed in reconstituting ties
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that have been badly frayed. When countries
have been at loggerheads, common athletic
events (ping pong diplomacy between Chinese
and Americans) or cultural events (orchestras
composed of young lIsraelis and Palestinians) can
sometimes pave the way for a reconciliation
with ‘the other. When it comes to the causes of
terrorism, these are no quick fixes; only genuine
respect, nurtured and earned over the decades,
can reduce the appeal of terrorism.

The Ethical Mind

The road to respect is paved from the earliest
age, one brick at a time. An ethical stance is
in no ways antithetical to a respectful one,
but it involves a much more sophisticated
stance toward individuals and groups. A person
possessed of an ethical mind is able to think of
himself abstractly: she is able to ask "What kind
of a person do | want to be? What kind of a
worker do | want to be? What kind of a citizen
do | want to be?" Going beyond the posing
of such questions, the person is able to think
about herself in a universalistic manner: "wWhat
would the world be like, if all persons behaved
the way that | do, if all workers in my profession
took the stance that | have, if all citizens in my
region or my world fulfilled their roles in the way
that | do?" Such conceptualization involves
a recognition of rights and responsibilities
attendant to each role. And crucially, the
ethical individual behaves in accordance with
the answers that she has forged, even when
such behaviors clash with her self interest.

My own insights info the ethical mind come
largely from a dozen years of study of
professionals who are seeking to do good
work-work that is excellent, engaging, and
ethical (Gardner, Csikszentmihalyi, and Damon
2001). Most individuals admire good work and
want to achieve it-that is, they would like to
behave, and they would like others to behave,
in ways that are ethical. But this wish does
not translate automatically or smoothly into
reality.  Determining what is ethical is not
always easy, and such a determination can
prove especially challenging during fimes like
our own, when conditions are changing very
quickly, and when market forces are powerful
and often unmitigated. Even when one has
determined the proper course, it is not always

easy to behave in an ethical manner; and
that proves particularly so when one is highly
ambitious, when others appear to be cutting
corners, when different interest groups demand
contfradictory things from workers, when the
ethical course is less clear than one might like,
and when such a course runs against one’s
immediate self interest.

While conceptualizing the ethical course is not
within the province of most children, the building
blocks for an ethical life can be identified:
the words and actions of respected elders
at home, at school, and in the community. It
is so much eacsier, so much more natfural, to
develop an ethical mind when one inhabits
an ethical environment. When adults are
reflective about their decisions, and explicitly
cite moral concerns, young people "get the
message" even when the details elude them.
But such an environment is neither necessary
nor sufficient. Crucial contributions are made by
the atmosphere at one’s first places of work:
how do the adults in power behave, what are
the beliefs and behaviors of one's peers, and,
perhaps above all, what happens when there
are clear ethical deviations, and-more happily
if less frequently-when an individual or a group
behaves in an ethically exemplary fashion.
Education in ethics may not begin as early as
education for respect; but neither ‘curriculum’
ever ends.

Given the high standards necessary for an
ethical mind, examples of failures abound. It
is not difficult fo recognize behaviors that are
strictly illegal-like theft or fraud-or behaviors
that are obviously unethical-the journalist who
publishes a story that he knows is not frue, the
geneticist who overlooks data that run counter
to her hypothesis. More subtle to discriminate
are instances of compromised work-the journalist
who fails to confirm a tip before publishing,
the geneticist who elects quick publication
over running an indicated control group.
Institutions and societies can be undermined by
compromised work as well by bad work; the
former may occur more slowly, but unless the
trends are reversed, the undermining of the
profession is equally decisive.

My examples of ethics have been drawn from
the professional world, the one that I've studied.
But none of us are not simply professionals:
we are also family members, citizens of a
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community, and inhabitants of the world. In
each case, the ethical mind must go through
the exercise of identifying the kind of individual
one wants to be. And when one's own words
and behaviors run counter to that idealization,
one must take corrective action. | would add
that as one gets older, it does not suffice
simply to keep one’'s own ethical house in order.
One acquires a responsibility over the broader
realm of which one is a member. And so, for
example, an individual journalist or geneticist
may behave in an ethical manner; but if her
peers are failing to do so, the senior worker
should assume responsibility for the health
of the domain. | denote such individuals as
trustees: veterans who are widely respected,
deemed to be disinterested, and dedicated
to the health of the domain. As the French
playwright Jean-Baptiste Molidre commented,
"we are responsible not only for what we do
but for what we do not do."

Tensions Between and Among
These Minds

Of the five minds, the ones most likely to be
confused with one another are the respectful
mind and the ethical mind. In part, this is because
of ordinary language: we consider respect and
ethics to be virtues, and we assume that one
cannot have one without the other. Moreover,
very often they are correlated; persons who are
ethical are also respectful, and vice versa.

However, as indicated, | see these as
developmentally discrete  accomplishments.
One can be respectful from early childhood,
even without having a deep understanding
of the reasons for respect. In conftrast, ethical
conceptions and behaviors presuppose an
abstract, self-conscious attitude: a a capacity
to step away from the details of daily life and
to think of oneself as a worker or as a citizen.

Some examples may be helpful. Even as a
youth, Abraham Lincoln never liked slavery, and
wanted to treat slaves as human beings with
their own aspirations, not as mere property. Yet
it fook him many years to become a political
opponent of slavery. That is because as a citizen
and as a political figure, he felt that it was his
ethical obligation to obey the law: and the law
protected slavery in much of the United States.

12

As he put it, his own personal views-his own
espect for Negroes-was irrelevant to his official
role.

Only affer much soul-searching, and many

tumultuous political events, did Lincoln re-
conceptualize his role as a political leader, and
begin to favor emancipation. In this particular
case, he brought into closer alignment his
respectful and ethical minds.

Another example concerns whistle blowers.
Many individuals observe wrongdoing at high
levels in their company and remain silent. They
may want to keep their jobs, but they also
want to respect their leaders. It takes both
courage and a mental leap to think of oneself
not as an acquaintance-or even a friend-of
one’s supervisor but rather as a member of an
institution or profession, with certain obligations
attendant thereto. The whistle blower assumes
an ethical stance, at the cost of a respectful
relation to his supervisor.

Economist Albert O. Hirschman (1970) has written
insightfully about such a sequence. Initially, he
contends, one owes dllegiance, or loyalty, to
one’s organization; this is a matter of respect.
If. however, the offending situation remains
or magnifies, then one has an obligation so
speak up. At this point, voice trumps respect.
Ultimately, if such an effort to alert and to
change the organization is judged to be futile,
then one should exit the organization: that is
the only ethical course. Needless to say, such a
sequence is difficult to readlize in a totalitarian
society, where other options are few and the
pendlties for voice can be severe.

Sometimes, respect may frump ethics. Initially,
| believed that the French government
was correct in banning Muslim women from
wearing scarves at school. By the same token,
| defended the right of Danish newspapers
to publish cartoons that poked fun at Islamic
fundamentalism. In both cases, | was taking the
American Bill of Rights at face value-no state
religion, guaranteed freedom of expression.
But | eventually came to the conclusion that
this ethical stance needed to be weighed
against the costs of disrespecting the sincere
and strongly held religious beliefs of others.
The costs of honoring the Islamic preferences
emerged as less than the costs of honoring an
abstract principle. Of course, | make no claim
that | did the right thing-only that the tension
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between respect and ethics can be resolved in
contrasting ways.

Another example: the creative mind often
finds itself in conflict with other minds. In East
Asia, one is supposed to respect one's mentor
throughout life. This stance is difficult to maintain
when one engages in creative iconoclasm-
more bluntly, when one’s own work overthrows
that of the mentor or, equally devastating,
renders it irrelevant.  For this reason, many
aspiring creators from East Asia, move to the
West, so that they do not appear to disrespect
their teacher or mentor. By the same token,
too much of an emphasis on discipline, or too
much of a dedication to synthesis, also clashes
with pursuit of creative breakthroughs. Some
discipline and some synthesizing are necessary;
but not too much.

Integrating Five Minds into
One Person

Even if one believes that all five of these minds
ought to be cultivated, many questions remain
about how best to accomplish this goal. One
could, for example, randomly assign young
persons to one of five classrooms or schools; or,
more deliberately, one could attempt to assess
"mental affinities", and then place each child
in the most congenial track Johnny seems like
he has a lot of potential to synthesize; let's put
him in tfrack #2). | do not favor this alternative,
because | feel individuals will be better served
if they have the opportunity to cultivate all five
minds even if, in the end, some will emerge as
stronger in one variety, while others exhibit a
contrasting profile.

There is no strict hierarchy among the minds,
such that one should be cultivated before the
others. Yet a certain rhythm does exist. One
needs a certain amount of discipline-in both
senses of the term-before one can undertake a
reasonable synthesis; and if the synthesis involves
more than one discipline, then each of the
constituent disciplines needs to be cultivated. By
the same token, any genuinely creative activity
presupposes a certain disciplined mastery.
And while prowess at synthesizihg may be
unnecessary, nearly all creative breakthroughs-
whether in the arts, politics, scholarship or
corporate life-are to some extent dependent

on provisional syntheses. Still, as argued above,
too much discipline clashes with creativity; and
those who excel at syntheses are less likely to
affect the most radical creative breakthroughs.

Without question, the respectful mind can be
cultivated well before an ethical stance is
conceivable. Indeed, respect ought to be part
of the atmosphere from the earliest moments
of life. When it comes to the cultivation
of creativity, it is important to underscore
personadlity and temperament factors. | believe
that the building of a robust temperament, and
a personality that is not afraid of reasonable
risks-cognitive as well as physical-can begin
early in life; these dispositions mark the future
creator.

Whatever details of ordering may obtain, in
the end it is desirable for each person to have
achieved aspects of all five mental capacities,
all five minds for the future. Such a personal
integration is most likely to occur if individuals
are raised in environments were all five kinds of
minds are exhibited and all kinds of minds are
valued. So much the better, if there are role
models-parents, teacher, masters, supervisors-
who on a regular basis display aspects of
discipline, synthesis, creation, respect, and
ethics. In addition to embodying these kinds of
minds, the best educators at school or work can
provide support, advice, coaching which will
help to inculcate discipline, encourage synthesis,
prod creativity, foster respect, and encourage
an ethical stance.

In the end, however, no one can compel the
cultivation and integration of the five minds.
The individual human being must come to
believe that the minds are important, merit
the investment of significant amounts of time
and resources, and are worthy of continuing
nurturance even when external supports have
faded. The individual must reflect on the role
of each of these minds at work, in a favored
avocation, at home, in the community, and in
the wider world. The individual must be aware
that sometimes these minds will find themselves
in tension with one another, and that any
resolution will be purchased at some cost. In
the future, the form of mind that is likely to be
at greatest premium is the synthesizing mind.
And so it is perhaps fitting that the melding
of the minds within an individual's skin is the
ultimate challenge of personal synthesis.
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MepiAnyn

To eknaideutikO npoypauua «Oikade» ouurnAnNPwvel QETOC OEKQ XPOVIQ EQPAPUOYNG TOU OTn AnUOTIKN
Exnaideuon tnG Kurpou, tng EAAGSag kai tou anodnuou eAAnviouou. Me Baon tnv noAUTIUN EUMERIQ TWV
OUUUETEXOVTWY EKMAIOEUTIKWY KAl AdNTWVv 00O KAl TIC VEEC EKMAIOEUTIKEG KAl KOIVWVIKEGC QVAYKEC TwV
TEAEUTAIWV XPOVWYV, TN QETIVI) OXOAIKN xpovia C008-09) Siveral nepIcoOOTEPN £UPAOn oTn dnUIoUPYIQ VO
Suvauikou nepiBarrovrogc aAAnAenidpaong padntwv kai eknaideUTIKWY, OTO Oroio va UnopEl va avanTuxdei
n KEITIKN OKEYN kai va kaAigpyndei nveuua ouvepyaoiag. To ap8po auTto £xel fACIKO OTOXO va MapoUsIACE]
SpaoTNPEIOTNTEC MOU OTOXEUOUV Mpo¢ autn Tnv kareuduvon. H aéioAoynon 1ng veag npoonadeiac 8a
MAPOUCIAOTEI UETAYEVEOTELQ. AMOKAEIOTIKOG XOPNYOC NG OANG npoornadeiag sivai n Tpanela Kumpou.
NE&eIc kAe1bid: Oikade, erkoivwvia and andoraon, aiAnAenidpaon - cuvepyaocia
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Eicaywyn

Ztnv Kunpo uvlonoieital yia d€ka ouvexn xpovia
TO eKMAIBOEUTIKO MNPoypaupa «Oikade». MadnTeg
ANUOTIKWYV OXOAgiwV TNG EAANAS A kal KUnpou éxouv
TNV €UKAIQIA VA EMIKOIVWVOUV €€ anOCTACEWG ME
HOBNTEGC EAANVOPWVWY ONUOTIKWY OXOAEIWV TOU
eEwTepikoU. Baoikn npotepaidotnta tou «Oikaden
€ival N KAAIEPYEIQ MVEUUATIKWY KAl MOANITIOTIKWV
Oeopwv  METAEU TwV  EMIKOIVWVOUVTWV KAl N
dnuioupyia (eoTwV avipwnIivwy OXEoEwV. INa tnv
€QAPMOY TOU MNPEOYPAUMATOC XENOIMOMOIETAl
TEXVOAOYIQ AIXUNC, WOTE N EMIKOIVWVIA va YiVeTal
O€ MPAYHATIKO XPOVO, UE EIKOVA KAl NXO, XWEIC
va xpelalovral eEeIOIKEUUEVES YVWOEIG €K MEPOUG
eKNAIBEVUTIKWY KAl uadntwv  (Avaotaoladng,
2008; Koung, 2004; Xaumaooupng k.4, 2008;
Xaumaoupng K.a., 2004).

Ta TeAeuTaia dUO XPOVIA EMIXEIPNDNKE WIA MEWTN
agloAoynon Tou MPOYPAUUATOC, KATAyPAPOVTAg
TIC AnOYEIC TWV  EUNAEKOMEVWY PAdNTWV  Kal
EKNAIBEUTIKWY TWV OXOAgiwv TNG Kunpou, nou
oulueTeixav oe auto. H agioAdynon €yive Pe TN
OCUMNANPWON €PWTNHATOAOYIWY, HE OCUVEVTEUEEIC
Kal NapatnNENoEIC Kad OAn TN JIAPKEID TwV
padnuAaTwy. O1 eVOEIKTIKEG ANOWYEIC eKNAIDEUTIKWYV
KQl JadnTwyv PApTUPOUV OTI MPOKEITAl yIa &va
EUXAPIOTO MPOYPAUNa eupeiag anodoxng, mou
eEunnpetei NOAANAOUG SIaBeUATIKOUC OTOXOUG
KQI MPOOEVYYIOEIC KaTa TNV uAonoinon Tou. Gaiveral,
OMWC, NWEC XPENTEI KAl CNUAVTIKNG BeATIwoNG yia
va Jnop€oel va Bondnoel otnv avantuén pIag
QUVAUIKNG Oxéong aAnAenidpaong avapeca
OTOUC MOBNTEC TWV TNAETAEEWY, PE OAQ TA DETIKA
anoteAéopata Xauniaoupng k.4., 2008).

NMpoc €va aAAnAenmdpaocTikd
padnolakd nepiIBAAAoV

AUTO MouU  €Xel  PEYQAUTEPN onuacia  gival

n naidaywyikr aionoinon Twv JECWV Mou
XpNoIJonolouvTal. Ta TEXVOAOYIKA gpyaAgia ano
JOVA TOUG AnoTeEAOUV PJOVO TO MPWTO BrUa oTn
JETABOON amd TN ONUEPIVI) CUMBATIKR OXOAIKR
Qidouca OTO VEO HOVTEAO TNG EIKOVIKNG TAENG
Kal oTO UBPISIKO OXOAEIO. ZNUAVTIKA Noounodeon
YIQ TNV €MITUXIA TOU EYXEIPAWATOC TNC €1I0AYWYNG
Twv TME O©OTO OXOAKO nePIBAANOV  yia Tnv
alMayny TNG eknaideutikAG diadikaoiag Kal TG
KOUATOUPAG TNG MABNONG amoTeAEl N ekmOvNon
naIdAywWyIKWV POVTEAWY, Mou Ba AmOTEAECOUV
TNV avaykaia dewpnTikry Baon kal 8a Kadopicouv
TO NAQicIoO ©OTO onoio da eviaxdouv ol VEEG
eknAIBEUTIKEG  TexvoAloyie¢ (AvaoTtaoiadng k.4,
2007; Anacstasiades, 2003; Makpakng, 2000;
Pantng kal PanTn, 2007; Xauniaoupng k.., 2008;
Xauniaoupng k.4., 2004).

YUVEMWG, ME YVWHOVA TIC EVOEIKTIKEC ANOWYEIC TWV
EKNAIBEUTIKWY KAl TV JAdNTWV YIA TNV €QAPPOYN
TOU npoypauparog «Oikade», kal NapOAO Mnou
N TEXVOAOYIO MOuU XPNOIUOMOIEITAl MNAPAUEVEI
n idla pe autn Twv TeAeutaiwv SUO XPOVWY,
Xauniaoupnc K.A., 2008), TN PETIVR) OXOAIKN XPOVIA
BiveTal NEQICOOTEPN €UMACN OTN dNUIOUPYIA EVOG
duvauikou nePIBAAOVTOC aANAenidpaong OTo
OnMoio Ol JAdNTEC VA JMOPOUV VA AvAnTUCOOUV
KOITIK)  OKEYN o©€ €va ouadoouvePyaTikO -
SlgEPeUVNTIKO UAaBNCIaKO MNePIBAAAOV.

AkoAOUBWCE, MEPAV TOU OTI Yiveral OUVTOMN
avapopd oto NW¢ dIaUoPPWINKAV Ol OUAdEC
€pyaciag TN @ETIVI OXOAIKN Xxpovia (008-09),
otn OepatoAoyia, ora otadia oxediacuou, OTO
XPOVOJIAYyPAUUA UAOMOINONE TOU NPOYPAUUATOC,
kal  otn  uedodoAoyia nou  akoAoudeital,
avapePOVTal EVOEIKTIKEC SpaocTNPIOTNTEC
MouU UMNPEETOUV TOV UMO €u@acn OToXo, TN
peyiotonoinon, OnAadn., T1NC  aMnAenidpaong
KAl TNC OUVEPYAOIag avAueoa o€ PadnTeC Kal
ekNAIBEUTIKOUG. Ava@opd oTnv aglioAdynon NG
@AoNC AuTAG Ba yivel O PETAYEVECTEPO OTADIO.

AnpoTikd IxoAgia Tng Kunpou kal tnG EAAASAC nou LupueTEXOuV

oto ““OIKAAE” otnv Kunpo

Tn OxoAIkn xpovia 2008-09) cuppeTexouv oT1o «Oikade» 36 ONUOTIKA OXOAEid and OAOKANPn TNV
Kunpo, EAANASa kal Tov anodnuo eAANVIoPO. Ta oxoAgia auta xwpiotnkav o€ &€ka ouadec BA. Mivaka
1) kal npayuaronolouv TNAeSIAOKEWEIC PETAEU TOUC. H enmudppwon ouvexiCetal Kal g anodnuoug
EAMNVEG ekNAIBEUTIKOUC, OE DIAPOPEC XWPES, WOTE VA eVIAxDOUV KAl auToi 6TO Npoypeauua. O apiduog
TWV CUMMETEXOVTWY Ot KADE opada gival PIKPOC yIa NAIDAYWYIKOUG CKOMOUC.
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Mivakag 1: Ta dnuotika oxoAeia kai n ouada oTnv oroia avrkouv

OMAAA 1n

OMAAA 2n

OMAAA 3n

Ayiou AvTwViou AEUKWOIAG
KET" NAepecou

Ayiou Avtwviou Aeukwoiag
KET" Nepeocou

©' MNapou
[ Aakarapueiag

Opundeiag Opundeiag KaAou Xwplou Aguecou
Makpakwung Makpakwung Meipau. Maven. Matpwv
OMAAA 4n OMAAA 5n OMAAA 6n
[Moocoupiou Auyopou B 1A’ Mapou
EAévelOV AeUKWOIAG Mepvépa Neukwoiag B" AaAiou
Eunag Magou Mupyou Aepecou K" Aepecou
20 BoAou Piokapnacou
200 KaA\iBeag
OMAAA 7n OMAAA 8n OMAAA 9n
KA" Aepecou TPIMIKAIVNG viag
" MapaAipviou Kunepouvtag A" KOKKIVOTPIMIBIAG
80 KaA\iBEag MaAaixwpiou Kopvou
OMAAA 10n
IB" Magpou

Ayiou Avdpea (KB)
" MNaAaiou ®aArpou

O¢eparoAoyia

Ta d€uata Mou €nIAEyovTal €XOUV AUECN OXEON
ME TO AVOAUTIKO Tpoypaupa Tou Yrnoupyeiou
Maideiag kar ToATioyou NG Kumpou Kkar NG
EANGOOC. LTOXOCG €ival va €TOINAOCTEI NAEKTOOVIKO
eKNAIBEUTIKO UAIKO anod T1oug OacKAAOUC Kal

TOUC MOBNTEC, NMou va mnyalel peoca and TNV
kadnuepivr) dOUAeIG Mou yiveralr otnv TAEn, oTa
nAciocia TNG SIAaBeUaTIKOTNTAC KAl VA €XEl APEON
OXEON ME TA MPEOCWMIKA BIWHATA TWV HAdNTWV.
MNa 1N @eTiviy oXoAIKr xpovia 2008-2009) o uno
€U@Acn oTOXog €ival N MePIBAAOVTIKA Aywyr| Kal
Ol DEPATIKEG evOoTNTEG KABopioTNKav anod TIC iBIEG
TIC OMAOEC EPYATIAC.

11ad1a Ixediacuou kal Xpovodidypauua YAonoinong

Y€ auto 10 oTadio oxedialovral ol dPACEIC Ol OMoieC evTACOOVTAl OTA MAQicIa TNG OECPEUTIKOU
xpovodiaypauuatog uhornoinong BA. Mivaka 2). 10 oxedIaouo TOU NPOYPAUMATOC KEVTPOIKN DECN KATEXE!
O MEOYPAUMATIONOC TNEC OXOAKAG OMAdAC N TwV UNOONAdWY MOU CUYKPOTOUVTAI, O KATAPEQIOUOC

€0YACIWV KAl O CUVTOVIOUOG.

Nivakag 2: Ta oradia oxediacuou kal To xpovodidypauua uAoroinong 1ou «Oikadey

a/a | Apdon

IXoAIKn Xpovid 2008-09

ol 1 J2]s]a]s]e]7]s

1 OAoKANpwWonN eykaraoTaong
TEXVOAOYIKOU
€EOMAIOHOU - TEAIKOG EAEYXOG

2 ENIOP®Won OAWY TwV EK/KWV

3 Eniuop@won Twv eknaldeuTIKWV
OUVTOVIOTWV - BIAXEIPICTWV

4 Maykunpla cuvavinon &k/Kwv

5 MpoeToipacia

padnTwv - TnAenapouciAcelg

6 AZI0AOYNON NPOYPAUHATOG
(CuvTpéxouoa - TEAIKR)

7 Maykunpia cuvavinon ZulAtnon
- Mapouociaceig
- AgloAoynon

8 EToIpacia KOAWV MPAKTIKWV
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Me8oboAoyia

MeBoOOAOYIKA, N MNPOCEYYION TWV HAdNTIKWV
TNAecuvavTAoewV dlAIPEITAl OE TPEIC PACEIC:

Mpoeroiuaocia:

H @don autn aeopd Tnv MNEOETOINACIA TwV
EKMNAIBEUTIKWY KAl TWV JAadNTWV YIA OCUPKETOXN
OTO NPOYPAUNA.

H npoetoiyacia Twv ekNAIBEUTIKWY NEPIAQUBAVEI
TNV eknaideuor) TOUG vyia TNV NAQTQOPua
CENTRA nou @iAo&evei 1O npoypauua «Oikader.
OMNoI Ol €UNAEKOPEVOI EKMAIDEUTIKOI  TUYXAVOUV
EKMNAIOEUONG  OXETIKA  MPE TN XPNON KAl TIG
duvaTtoTnNTeG Mou NPoo@épel N nAatpopua. Ol
eKNAIOEUTIKOI MouU avaAaupBavouv TO POAO Tou
SIAXEIPIOTA  TUYXAVOUV  €niNAéov  eknaideuonc,
nou a@opA TNV MEOETOINACIA KAl €10AYWYr TOU
eKMNAIOEUTIKOU UAIKOU OTNV  NAQTQOPUA  KaBwg
Kal TN dNUICUPYIa KAl TOV MNPOYOPAUMATIOUO TwV
TNAECUVAVTACEWV.

Mpiv TNV evapén Twv TNAECUVAVTACEWY, UMOKIVEITAI
TO evOIAEPOV TwV NAIdIWV YIa TO NPOYPAUUA,
KOANIEQYOUVTAI OTACEIG, AEieC KAl CUUNEPIPOPEC,
nou OXeTiICovTal PE TNV «AAAN opdda». O yadnTeg
EVNMEPWVOVTAI YIA TNV eKNAIBEUTIKN peBodoAoyia
Kal Tov TPOMo gpyacia¢ nou da akoAoudndei.
ITn OUVEXEID Ol PadNTEC XwpilovTal o€ OPAdEC,
npoodiopifovral Ta gepwTthpaTra NG diEPEUVNONG
KQI TA €MISIWKOMEVA ANOTEAECATA KAl CUYKOOTEITAI
TO Xxpovodiaypaupa gpyaciwv. O uadnTteg
gpyaCovral uno TNV enonreia, kadodriynon Kai
egPuUxwon Tou dACKAAOU KAl avalnTouV MOIKIAEC
mNYEG. KABe opada CUYKEVTPWVEL, TAEIVOUEI Kal
eneepyaleral To UAIKO. ZulATNON Kal ene€gpyacia
TOU UAIKOU YiVETQI KAl 0TNV OAOUEAEIa TNG TAENC. O
AACKaAAOC Mapwdei TOUC PYAdNTEC YIA CUYKPIOEIC,
TAEIVOUNOEIC, OUOXETIOUJOUG KAl YEVIKEUOEIC.
Apou karaAn&ouv oTtnv enAOYr TOU EMNOMTIKOU
UAIKOU, ano@aociCouv yia T1a keigeva nou da
napoucidcouv. O1  padntég  evBappuvovTal
VA MOPOUCIACOUV KEieva Kal dpacTnPIOTNTEG
AMNAEMIOPAOTIKOU XAPAKTAPA. AUTO WMOPEI va
YiVEl KOTOPBWTO HE TN dNUIOUPYIA OTAUPOAEEWY,
KOUMTOAEE WV, dlarunwon EPWTNOCEWV Kal
NEOBANUATICUWY JIEPEUVNTIKOU XAPAKTHEA.

lMapouociaon:

H oAn J&iadikacia uAomolgital  JECW  TOu
npoypdauparoc CENTRA. To CENTRA anoTteAei eva
nePIBAAOV  eknaideuong Kal CUVEQPYACIag anod
anodoTacn Mou AeIToupyei JECW Tou AIadIKTUoU
yvia tn die€aywyn eknaideuong Kal CUVEQYAOIag

ano  andéoTaon, Ot MNPAYHATIKO XPOVOo. Baoikn
duvarotnTta Tou gival N dNUIOUPYIA «EIKOVIKNG»
Qidoucag, oTnv onoia O NAPOUCIAcTAC Kal Ol
OUMMETEXOVTEC  EMIKOIVWVOUV  [ECW  KEIKEVOU,
nXxou Kkal eikovag (AvaoctaoTiadng, 2008). I
@Aon auth ol PadnTeg KaAouvral va napouv
TO AOYO «EVWMIOV» KOIVOU UMO OUYKEKPIUEVO
POAO (MX. E€IKOVIKOU Eevayou, ekpwvnth) Kal
JE  OUYKEKPIMEVO  EMIKOIVWVIAKO  okomo. Ol
oMAdeC padNTwv  gupaviCouv TO  eKNAIDEUTIKO
UAIKO MOuU €XOUV €eTOINACEI, ouvepyalovtal anod
anodoTaon Kal KATaArlyouv o€ pIa SIadpAOoTIKN
napouciacn Twv anoteAecuaTtwy. O SIGAOYOC Kal
N €NIXEIPNUATOAOYIA €ival BACIKEG CUVIOTWOEG TNG
oAng diadikaciag. TeAo¢ akoAoudei culnTnoNn. XN
SIAPKEIA TNC OXOAIKNC XPOVIAC NOAYUATOMNOIOUVTAl
ouvNiwg 6-8 TnAediackePelg, mMou N Kadeuid
Siapkei 2 JIBAKTIKEC mePIOdoUG (B0 AenTd).

A&I0Adynon uerd and kd8s napouciaon -
TeAikn a&loAdynon:

O1 ouadec oxoAialouv Kal autoagioAoyouvrtal
WC NPOG TNV NAPoUscIaor) Toug. KartaAryouv o€
oudnepAacuaTa Ta onoia AaupBavouv unoyn Toug
oTNV MPOETOINACIa TNG E€MNOPEVNG OuUvVAVTNONG.
ITn Ouvexelad KABe opdada OCUYKEVIPWVElI TO
UAIKO nou ene€epyAoTnNKE KAl NAPAyYEl ypanTo
KEIMEVO MOU cuvOBeUETAl KAl And €nomTIKO UAIKO
via 1oV TAEIBIWTIKO odnyo. H TEAIKR) CUVOETIKN
EQYQ0Ia NPOXWPEEI NAPAMNAQ UE TIC EIKOVIKEG
OUVAVTNOEIC KAl OAOKANPWVETAI ME TO MNEPAG
OAWV  TWV OUVAVINOEWV. Mg TO MEPAC TWV
TNAECUVAVTNCEWYV YiVeETal TEAIKN afiohoynon Tou
NEOYPAUMATOGC OMOU KATAYPAPOVTAl Ol arOWeIg
TWV EUNAEKOPEVWYV EKMAIBEUTIKWY KAl HABNTWV.

EvbeikTikEC aAAnAemSpaoTikEG
Spaocrnpidinreg

1o nAdicia TNC  VEQC MPOOCEYYIoNG, Onwg
autn dlIaTunwdNKe MO NAvw, OTn  OCUVEXEIQ
napouocialovrai KAMOIEG EVOEIKTIKEC
SpaoTNEIOTNTEC MOU MNPAYUATOMNOIoUVTAl  KATA
TN OIAPKEIQ TNC TNAECUVEPYACIAC AvAUECa OTA
OXOAEIQ MOU CUWMMETEXOUV OTO MNpoypapua. Na
ONUEIWDEI NWC N CUVEPYAOoIa Kal N aAANAenidpaon
TWV JAdNTWV €ival €QIKTH AOYw Twv dUVATOTATWYV
KAl TWV EPYAAEIWV MOU NPOCEEPEI N NAATPOPUA
CENTRA - n onoia @iNogevei 10 «Oikade» -
KadWwC Kal Aoyw TNG ONUIOUPYIKNG agionoinong
TWV €PYOAEIWV QUTWV and ekNAIGEUTIKOUG Kal
padnTec.

Onwg €xel NdN avapepdei, o PadNTEC KATA TN
SIAPKEIO TNG OUVEPYAOoIAg TOUG  €TOoINATOUV
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NapPoUCIACEIC via diagopa JEuaTa, aglonolwvTiag
ouvnNdwg TO  AovyIouIkO  PowerPoint.  ZTIC
MOPOUCIACEIC  AUTEC JMNOPOUV  va  eVvIAgouv
Slapaveleg pe KPUNTOAEEQ. Ta TeAeuTaia UNOPOUV
VA NEPIEXOUV BACIKEC EVVOIEC N AEEEIC KAEIDIA MouU
avageepdnkav Kara tn SIGPKEIA TG NAPOoUsCiacnc.
Ol yadnTeC ano Ta GAa cuvepyaloueva OXOAeia
KQAOUVTAI VA €EVTOMIOCOUV TIC AEEEIC QUTEC Kal
ME TA €PYOAEia €NICAPAVONG VA TIC CNUEIWOOUV
otn diagpaveia. AZIooNUEIWTO €ival TO YEYOVOG
OTI OAQ Ta ouvePYALOPEVA OXOAEI UNoPOoUV va
OUMMETEXOUV TAUTOXPOVA OTn 30aoTnEIOTNTA KAl
va BAEMOUV TIC AEEEIC MOU ONUEILVOVTAl Ano Ta
AGAAa OxOAcgia.
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Ixnua 1: Epyacia padnrwy, KpuntdoAeEo

YTN OUVEXEIQ Ol PadNTEC Twv ouvepyalopeEVWY
OXOA€iWV UMopPEi va gpyacTouv Ot OPAdEC via
TNV NOpaywyn ypantou AOYouU XpNOIKONOIWVTAG
TO BaAcCIKO A€€INOYIO MOU  €MIONUAVONKE O€
MEONYOUREVO OTAdIO KAl AKOAOUdWC va TO
QVAKOIVWOOUV  ypantd 1 NpoQopIKA OTOUG
MadNTEG TNC «AANC OUAdAGH KAl VA AKOAOUBNOEI
oulATNON. XTO ONWEIO AUTO MPENEl va avapePdEi
OTI evOaPPUVETAlI N CUVEPYACIA PAdNTWV MNou
avnkouv o€  OIAQPOPETIKA OXOAEid WOTE va
peyiotonoindei © BaAdUOC aAMNAenidpacnG Touc.

Me 1O IS0 OKEMTIKO Ol PABNTEC WNOPOUV va
ETOINACOUV  OTAUPOAEEQ 1) QPKTIKOAeEQ oOTa
onoia va enionuaiveral 7o Baciko AeEIANOYIO TNG
napouciaocng. O1 5pacTNEIOTNTEC MPOEKTACNG NOU
MNOPOUV VA aKOAOUBNOOUV €ival MOAAEG, ONwG
n OnuIoupyia HIAG €KOVAC MNou napoucialeral
OTO AOYIOUIKO Paint. H ouykekpiuévn €ikOva
Siauoipaleral ota GAa cuvepyaloueva OXOAEiq,
TA Onoia pPMnopouv va aoxoAndouv de TN
ouyypapn AeCavtag r) evoc dIOAOYOU OXETIKA UE
TNV €IKOVA. H OAOKANpwon aAutnG TNG OPAdIKNG
€OQYaciag and TO CUVOAO TWV OCUVEQYALOMEVWV
OXOAgiwv au€avel To aiocdnua IKavonoinong Twv
hadNTWV YIA TN CUMMETOXN TOUC OTO MPOYPAUUa
QPOU OTAMATOUV VA €ival NadNnTIKOi AKPOATEG
QMG €XOUV EVEQPYO CUNUETOXN.
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IXNPa 2: Epyacia padnrtwy, AKpoaoTixida

Ixnua 4: Epyacia padnrwy, Eikovoypapnon

Mo navw avageepdnke N duvaroTnTa dIAKOIPACOU
TNC €IKOVAC Nou eToipacav Ta naidid. H nAatpopua
nou @IAo&evei To Npoypauua divel Tn duvaroTnta
OTOUC CUNMETEXOVTEC VA JIAUOIPACOUV OTIONMOTE
EXOUV  EYKATECTNMEVO TOMIKA OTOV  UMOAOYIOTN
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TOUC OTa GAAa ouvepyalopeva oOxoAegia. Auto
NEOCEEPEI EYAAEC duvaTOTNTEC AAMNAENIOPaoNG
OTOUC MADNTEC APOU PMOPOUV va emdpacouv
Nnavw O©TO UAIKO TNG GAMNG opadag padnTwv,
VA Ouvexioouv TNV ndn UICTAMEVN €PYaAcia
n va 1N diopdwoouv. MNa napadsiyua, uJia
ONMICUPYIKN €0YAcia Mou JNopei va yivel eival
N ouadIkn cuyypa®n evog NAPAuUBIOU OXETIKOU
e TN BepatoAoyia TNG napouciaong. To NPWTo
OxOAgio Eekiva T ouyypapn, dlauoipalel 1O
EYYPQAPO OTO AANO OXOAEIO TO OMOIO TEAEIWVEI TO
NaPAPUdI, VW TO TPITO OXOAEi0 avaAauBavel Tnv
EIKOVOYPA®NON TOU XENOIMOMOIWVTAC  OXETIKO
AOVYIOUIKO. £TO TEAOC OAN n mapaxdeica gpyacia
SlapoIPAleTal 0 OAOUG TOUG OUMMETEXOVTEG E
anoTéAecua va auéndei To aiodnua Ikavonoinong
yIQ OAOKANPWON €VOC KOIVOU €0YOU KaBwG ol
OECUOI QINIAC KAl CUVEPYAOIAC AVAUECA OTOUG
«NPWTAYWVIOTESY YivovTal Mo duvartoi.

[er———

o og e mon S bememme

R ]

Ixnpa 5: Epyacia padnrwy, Eikovoypdapnon

Eva ano 1a pyaleia nou MPOCEEPEI TO MPOYPAUNA
gival N Ouvarotnta €emAOYNC OUYKEKPIMEVWV
IOTOCEAIdWV and Toug pAdNTEC evoCc and Ta
ouvepyaloyeva oxoAcia kal O  JIaUOIPACHOC
TOUG OTIC GAAeG ThAeTGEeic. H duvarotnta autn
EUMEPIEXEI TO OTOIXEIO TNG DIEPEUVNONC, TNG KPITIKAG
KAl TNG EMAOYNG NMANPOPOPIWV APOU Ol JAdNTEC
MAOPOUV va HEAETACOUV OUADIKA OUYKEKPIUEVO
UAIKO ME OKOoMo va Owoouv anavinon ot eva
avolKTo npocg digpeuvnon epwtnua. H gpyacia
yivetal ouadika kal ol unod €€€Taon NANPOPOPIES
polipalovTtal oToUuC JadNTEC.

H xprion tou &iadikTuou dev neplopiletal PUOVO
OTNV  MEAETN  MANPOPOPIWY  OAAG  Pnopei va
nEoekTadei o€ MO dNUICUPYIKEG OPACTNPIOTNTEC
ONWG Ol IOTOEEEPEUVNOEIC, KAl N EVAOXOANON TWV
padnTwy e d1adpaoTiKG epappoyidia. PUCIKA
N evaocxoAnon Twv JadnTwv Je TIC MO NAVW

SPACTNPIOTNTEC AMNOKTA £VA EEXWPIOTO XAPAKTHPA
a@OU Ol padNnTeC €xouv éva duvatd OrmAo oTn
padnolakn  Toug mpoonadeial TN Cuvepyadia
Kal TNV avtaAAayrny anoPewv Je padntég ano
ANOPOKPUOHEVA OXOAgia, Hia duvartotnta rnou
TNV NAPEXel TO NPOYPAUPa «Oikader.

AvTi EniIAdyou

AUTO MouU pEVEl va Yivel €ivar ol Mo navw
ONMIOUPYIKES, AAANAEMIOPACTIKEG dPACTNEIOTNTEG
VA EQAPPOOTOUV 60O TO dUVATOV MIO EUPEWC KAl
oTn ouvexela va enixelpndei pia véa agloAdynon
TOU MPOYPAUMATOG. To npoypaupa  «Oikade»
NEOCYEPEl MOAEG  BuvaTOTNTEC  CUVEQYACIAg
Kal aAANAenidpaonC METAEU TWV EMIKOIVWVOUVTWYV
padnTwyY, aAAG ciyoupa PNopPEl va BeATIwdEI o€
hEYOAO Baduod. H BeAtiwon authy Baciletal kata
MoAU oTnv Nadaywyikn agionoinon Twv JECWV
nou xpnaoigonoiouvtal Ta JEoa autd anoTeAouV
JOVO €va UIKPO Ogiyua Twv duvaTtoTATWVY Mou
npoooepel N NAateopua CENTRA kal n WUEYIOTN
aflonoinorn Toug evanoKeITal OTOV MapAyovTa
EKMAIOEUTIKO.
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Abstract

The potential for using Internet and virtual
reality to enhance language learning is currently
attracting considerable academic interest. A
virtual world is open to young learners who can
no longer be limited to the pages of a textbook
but can explore their own inquiries using the
internet,

20

Aims Of The Investigation

The intention of this small-scale research
project is to evaluate a teaching project, being
delivered in the fourth, fiftfh and sixth grade. As
the title suggests, it is designed to analyze if
students can develop language skills and more
specifically speaking, by the use of computer,
the World Wide Web and generally online
resources.
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Integrating technology in the English classroom
indicated positive impacts on learning. Students’
achievements increased, they learned more in
less time, had more positive attitudes toward
classes that used technology, and did more
research.

Also the use of children vernacular was being
limited to ‘'code-switch" only for asides,
for control purposes, developing student's
knowledge and ability to use English Language.
Students developed their speaking skills, focusing
not only on what they wished to say, but on
how they were saying it, for the benefit of their
listeners.

This project investigates ways in which speech
technology can be used to help young learners,
develop their skills in spoken English. | try to find
out if computer-internet combination, can make
language learning enjoyable giving students the
chance to improve their speaking skills and their
confidence in speaking English.

Speaking plays a significant role in daily
communication and educational  process.
Students must function effectively as speakers.
It is therefore important for EFL programs to
prepare students for successful speaking, by
implementing authentic listening/speaking
materials in the EFL classes.

The Rationale And Main
Conceptual Themes For The
Investigation

We must fake into consideration that one of
the most important aspects of EFL is learning
how to communicate effectively in the
foreign language. But in order to communicate
effectively, students must develop their listening
and speaking skills and as. So it's very important
for as educators to find ways in which we will
enable students to come gradually closer to
native speaker use. For sure computer corpora
and more specifically online resources can be
a great contribution into on-going classroom
practice.

As Merrow (1995) suggests, "teachers wont
survive, and school will become increasingly
irrelevant, if teachers dont change their style
of teaching". So we must be innovative in our
classrooms, being upwardly mobile. Let's not

forget that the key players in any afttempt to
promote innovations in syllabus are teachers as
Markee N. says 2001, p.119). So it's important to
find ways in which we can intfegrate technology
successfully in the language process in order to
develop students speaking skills.

Following Nunan's D. idea 2001, p. 196) , that
information will be more deeply processed and
stored if learners are given an opportunity to
work things out for themselves, rather than
simply being given the principle or rule, | tried
to encourage them to become active explorers
of language, gaining fluency.

Online resources can reflect the linguistic
features and structures of natural spoken
discourse. Using authentic materials from the

internet and the WWW can enable students
to increase their linguistic repertoire, helping
them to learn the kinds of expressions that can
maintain interaction. It also equips them with
skills to renegotiate their positions in encounters
outside the classroom. 2001, p.132)

Through analyzing spoken texts from online
resources, students learn how people address
each other through different levels of politeness
and familiarity, the use of modality to express
degrees of certainty or probability and ways of
giving feedback.

So, exploiting the fact that learners enjoy the
break from the ftraditional classroom, we must
get them involved in activities offered by the
computers, activities that must be selected
on the basis of the syllabus the learners are
following at the time.

Applying the four R's of Sarwar Z. 2001, p.128)
we must reconstruct the role of the teacher
as facilitator and the learner as the active
agent in the process of learning Reeducation).
Learners must take charge of their own
learning and teachers should not rote learning
and lack confidence in their own cognitive
capabilities, ensuring the availability of self-
learning materials for learners Responsibility).
Teachers should abandon the glossy and
readily available material and feel the need for
relevant, meaningful materials Relevance). And
finally, both teachers and learners must realize
that it is only through the proper rapport that
an atmosphere conducive to learning can be
built up Rapport).

Using Discourse analysis, | examined samples of
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spoken language produced by students ending
up in the conclusion that computer/audio
technology and more specifically the use of
online activities gave more opportunities to my
students to empower their speaking skills.

Having evaluated the effectiveness of my
course, | think it's about time for all teachers

Findings Of The Project

Towards the end of the course the students
were asked to write a self-assessment report
in which they were expected to divulge
their feelings and perceptions concerning the
development of their oral skills by comparing
their present-day situation when they wrote

to abandon the "If only .. syndrome" (f only we
had the time for technology) and embrace a
stress-free environment, rich in language inpuft,
offered by online resourceslthe internet /the
WWW) which can arm learners’ acquisition of
fluency in spoken language.

their reports with earlier times prior to taking
this course. The results yielded very helpful
information that contributed to determine the
degree of effectiveness of my conftribution to
this program.

Number of students in
percentages

Development of awareness of how language

. _ 57%
works (oarticularly pronunciation)
Developmen’r of self-esteem and 60%
self-confidence
Improvement in their oral skillsin both

55%

accuracy and fluency)
Development of listening skills 53%

Evaluation Of The Project
Future Directions

Making a broad evaluation of the learning
outcomes of this course, | came to the
conclusion that computers can add to the
learning experience of students, allowing
teachers to deliver certain parts of syllabus in a
more stimulating and useful way.

The Web gave me vast amounts of authentic
materials  consisting of audio and video
recordings. However, as with any lesson, lessons
using Web-based material needed to be
carefully planned.
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| always had to preview and evaluate material
carefully. Always revisited websites shortly
before each lesson to ensure that links were not
broken, which happened in a few cases. | never
planed a whole lesson around a single site and
made sure that | had a stand-by plan in case
the connection was lost for any reason. | always
made sure that students knew what they were
supposed to be doing and had plenty to keep
them busy. Browsing "undesirable" sites was far
more likely to happen if they were bored.

It was a fact that, computers were patient
and nonjudgmental and as such, put even the
most nervous or wary language learners at ease
giving them myriad of ways for gaining, fluency
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and naturalness in spoken English - a preeminent
badge of success in learning the language.
Even though students were sometimes making
noise, trying to listen to the spoken materials
louder, and sometimes talking themselves very
loud, as if they had in their mind that "the louder,
the better", what was important for me, was the
fact that day by day they were getting better
in speaking. They didnt mind if they would make
some mistakes, they were feeling more confident
and they were amost there, ADEQUATE OF
FLUENCY AND COMMUNICATIVE EFFECTIVENES!
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Aev unapxel au@iBoAia ot n NaIdIKh NOXUCApPKia
anoTeAEi, MAEOV, MIO AMEIANTIKA PACTIVA yia TV
UVEIQ TOU AEyOMEVOU «MOAITIOUEVOD» KOOHO. Ol
nEOoBAedEIC DUOTUXWG  EMIUEVOUV  OTI N Yevia
JOU, aAAG Kal Ol ENOPEVEG, DA €XOUV HIKPOTEQLO
MECO OpO CwNG Kal Ba {ACOUV M0 «APPWOTO»
ano oOTl N AUECWC MPEONYOUMEVN YEVIA. H aneiAn
€ival UMAPKTA KAl TO PEYEDOC TOU MPOBAAUATOC
TEQAOTIO. TO yeEYyOvOC AQuTO [E KAVEI va VILOwW
MEYAAN euBUVN KAI JOU UNAYOPEUEI TO KABNKOV va
SOUAEYW OCO PINOPW WOTE OXI HOVO VA CUUBAAAW
otV aAAQyr) vOOTPOMIAC TNG VEAC VEVIAG, aAAG
Kal va evlappuvw TOUC Ouvavdpwroug Pou
va kavouv T10 id10: Na MopaKIVAOW TOUG YOVEIG
va avaAaBouv Opdon, va evOappuUVw TOUG
OUVOUNAIKOUC HOU VA OCUVEICQEQOUV UE KODE
TOOMO KAl VA KIVATOMOINOW AUTOUC MOU €XOUV
™ duvaTOTNTA VA KAVOUV KATI TO OUCIACTIKO VA
TO MPAGEOUV XWPIC Kaveva evdoIlaouo. Av Ol
EUNVAOOUPE KAl QVTIUETWNICOUPE TO JEYOAO aQUTO
NEOBANUA, TOTE ICWC KOPATNOOUUE CwvTtavh TNV
eAnida yia €va KOAUTEQO aupPIO.

H naxucapkia anoTeAei TNV NIO CUXVH KAl CoBapn
diarapaxny NG Bpedng, kata naidikr NAIKIQ, OTIC
QVEMTUYMEVEC  XWPEEC. AVAPEPOVTAl  MOCOOTA
nou ayyiCouv oe pPePIKEC mepINTwoelC 7o 30%
Tou nNaidikoUu NANBuouoUu, avaloyia nou am o,
@aiveral IoxUel kal otTnv EAAada. Auto Ba nel, onwg
EMIBEBAILVOUV KAl Ol OXETIKEC UEAETEC, OTI €va OTA
TPia NaIdIA €ival NAXUCAPKO n ungpBapo!
Exovrag OouAeyel xpovia pe naidia, and Tov
KQIPO MouU NUouV ouadapxnC O€ MPOOCKOMIKEG
KATAOKNVWOEIC WS TNV €MoxXr nou Ta nAnciaca
ME TN onueEPIvVR pou 1I810TNTa O eKONAWOEIG
KQl €nICKEYEIC Ot OXOAgia, OAAQ Kal UIAQVTAG
ME YOVEIC mMou avTiheTwniCouv npoBANUa peE TN
diarpopn Twv naidliwv TOUC OMoiou¢ cuvavTnoa
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o€ OeMIVApIa PuxoAoyiag, «avakGAuo» nwe ol
AvOpwWNol OE MIKEN NAIKIO €XOUV CUYKEKPIUEVOUG
TOOMOUG va avTiAauBavovtal Kal va padaivouv.
O Baoikog kavovag eival o1, ocuvndwg, Ta
naidid dev akouv TI Ba Toug MeIc aAAG BAENOUV
TI Ba KAVEIG. ZUVENWG, O POVOG TPOMNOG yia va
TA NAPAKIVACEIC VA UIODETACOUV KAMOoIa KOAR
ouvndela €ival va Vivelg €0U MPWTA «TO KAAO
napadeyuon.

Y10 d¢ua NG diaTpoPng auth N dIanicTwon EXEl
MOAU JeyAAn onuacia. O,11 BAénouv Ta naidia va
KAVOUV Ol JEYAAOI - KAl KUPIWG Ol YOVEIC TOUG -
aQuTO UIODETOUV Kal autd avTiypdagouv. To idlo
IOXUEl yia Ta IvOAAUaTa TOoug nou, BeAouv - O¢
BeNouy, yivovTial POVTEAQ MPOG piynon. lNa T1o
AOYo autd anexdavoual 6ooug otap diaenuiouv
avOUVIEIVEC TPOPESG, aAduvATWVTAC VA AnOdEXTW
OTI TO KiVNTPO TOU KEPDOUG AMOTEAEI IOXUPO AOYO
yia va napaBialel KAVEIC JE TOON €UKOAIQ KGDE
NAIKO kavova.

Tnv mo 1oxupn enippon ota naidid TNV ACKoUV,
XWPEIG Au®IBOAIQ, Ol YOVEIG MOU Ta MPWTA XPovia
TNC {WNC TOUC SIAUOPPWVOUV TNV MPOCWMIKOTNTA
Kal TIG ouvNOelEg Toug. Ta naidig, €Xoviag wg
IVOAAUATA TN JAPA KAl TOV JUNAPna Toug, BAENoOuUV
Kal avTiypAG@ouv NIoTA TN OCUMMEPIPOPA TOUG
AOXETA PE TO TI AuToi Ba Toug mouv. Ol YOVEig
€ival OTa MATIA TwV NAIdIWV MPIKOOI «Deoi» Kal
O,TI KAvouv €gival oiyoupa TO OWwOoTO. Agv €ival,
Aoinodv, kKadoAou Tuxaio Mou 1a NaIdIA UIOBETOUV
aBacavioTa TIC CUVNDEIEC TWV YOVIWV TOUG, KAAEG
" KAKEC.

Eva ano 1a npdyuata rnou PE PWTAVE CUVEXWG

Ol JapGdeg eival Nnwe 8a kavouv 1o naidi Toug
va @Al uyleva. «Mwg da neiow TOV HIKPO va
@ael ppouta n Aaxavika. Eivar OUOKOAOC..»
AKOUW Ouxva. «Aev Tpwel nNoTeé oaAarta. Ki eva
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@EOUTO TNV NUEPA TO TPWEI KE TO TOPI KI AUTO
MOVO Qv TOU TO KABAPIowW Kal TOV MIECW .. TI va
KAVW» HE PWTOUV OUXVOTEPA. H amdavtnor) uou
o€ TETOIEC EPWTNOEIC €ival NnavTa n idla epwTnon:
«ECEIC TOWTE OPOUTA KAl AaXaVIKA; TPWTE UYIEIVG
SivovTtag 1o KAAO NapAadelyuay. TIG NEPICCOTEPEG
@OPEC N aNAVTNON MOU EICMPATTW €ival ApvNTIKN.
TIC NEPICCOTEPEC POPEC N WAPA KAl O PNAPNAC
TowveE AVOUYIEIVA KAl OPKOUVTAl OTO va mIEfouv
10 naidi va @agl KAt nou autoi dev ayyiCouv.
Mwg Aoinodv da Toug akouoel To naidi; Nwg da 1o
rneEicouUV va KAvel kATl nou dev Kavouv ol idiol; MNwg
Ba aA\G&ouv TIGC cuvnBelc Twv naildiwv av dev
aAMagouv npwta TIC BIKEG TOUG: AV OVTWG BEAoUV
10 NAIdi TOUC va TPWEI VYIEIVa Ba mEEnel, NPIV an’
OAQ, o1 idlol va dwoouv Ta KOAO napadelyua. Kai
oTNV NEPINTWON MOU QUTOI TPEPOVTAl CWOTA EVW
10 naidi Toug dev TPWEI VYIEIVA, A avalnToouv
TO NPOBANUA OTNV MiEcN MOU eVOEXOUEVWS TOU
AoKOUV, EMITUYXAvovTag OUOTUXWC TO QvTIOETO
anotéleopa. Or yoveic autoi da npemer va
karahapBouv o711, av 1O naidi enNAvaoTartei, €ival
KOAUTEQO va e€akoAoudnoouv va Tou divouv TO
KAQAO Napadelyua e TN OTACN TOUC XWEIGC MOAAG
Kal mePITTA Adyia.

IXETIKA WE TO O€ua nou oulnTApe, UNAPXEN Jia
wpeaqaia 1I0ToPIa  JE MNPWTAYWVIOTH ToV  [KAvTL
Kanote pia pnrepa diEvuoce MOANG  XINOUETOQ,
dilaoxiCovtag TN pion Ivdia yia va ndel va Tov
€l paCi pe Tov yio TnG. Tou TNTNoe va Bondnoel
naidi TNC va OTAPATACEl va Tpwel {Aaxapn, YIaTi
ETOPWYE NAPA NOAN. Movo autov da akouye.. O
[KAvTl TNC €ine va @uUyel Kal va Eavagepel Tov
yio TNG o€ 3 eBOOPAdEC. AUty TOV GKOUGCE Kal
napEa TN JEYAAN TaAQINWEIA TNG and TO PAKPIVO
Taidl, enEoTpedE PE TOV HIKOO OTAV MEPACE TO
ouhewvnuevo diaoctnua. O MKAVTI JE TO NOU TOUG
ouvavinoe Koitae Tov PIKPO OTA JATIA KAl TOU
€ine. «XTaPATA va TPpwG Caxapnh». TN CUVEXEIQ
EUXQPIOTNOE TN MAUA MOU  €KAVE TOV  KOMO
va Eavapdei kal Toug anoxaipertnoce. H paud
anopnuEVN Kal KAanwsg dUCOPECTNUEVN €iNE OTOV
IkavTl: «KaAG Bapu.. yiati dev Tou TO €AeyeC AUTO
neiv anod 3 eBOONAdEC, WOTE VA PNV EPXOUACTAV
Eavap Ki ekeivog TNC anavTnoe: «Eneidr), mpiv ano
3 eBOouadeC ETpwya (AXapn KAl EYW..»

To 1 TPpwve Ta MAIBIA ennNEeAlel OXI POVO TN
d1adeon kal v anodoon Toug¢ GaAAG, akoua
nEQICOOTEPO, TNV uyeia Kal TIGC OIAaTPOPIKEG
TOUG ouvndeleg yia Tnv unoAoinn Cwn Toug. H
owoTtn dIaTPo@IKn eknaideuon kal N auénon TG
SIATPOPIKAG TOUG E€UPUIAC WMOPEl va gival Kal

€va ano 1A MNIO ONUAVTIKA €QOdIA MOU PNOPOUV
VA  ArOKOWIOOUV  MEYOAWVOVTAG.  AUCTUXWG
TNV €MOXN TNGC «KOUATOUOAG TWV OVAK» MOuU TN
SIaKPiVEl O AveAENTOC BOPBAPDICUOC «aPVNTIKWV»
SIAPNUICTIKWY  PUNVUPATWY N «CaBoupo@ayion
€XEl yivel ma tponog Cwnc. lMpeEnel va eiyaoTte
duvaroi, OKANPOI KAl MOANOI MPEOOCEKTIKOI  YIa
VA KATa@EPOUUE va Bondricouue ta naidid va
avantugouv cwoTeEG dIaTPOYIKEC cuvndeieC. Eival
SUOKOAO, aA\G aiCel Tov kKONo. TO MIO CNUAVTIKO
gival Ta naidid, and HIKPA, va UIODETHOOUV KAAEG
SIaTPOPIKEC ouvndeleC nMou Oa AMOTEAECOUV
oTadepn €yyunon yia pia uyleivry {wn nou akiCel
va 1N {Aoouv kI oTav Ba JEYAAWOOUV.

Oa KAEiOW ME MEPIKEC Kaipleg odnyieg nou
JNopoUlE OAOI va TIC AKOAOUBAOOUUE CaV HIKPA
AAG oTadepA - Kal MPOoNAaviog XpNoiua - Bruara
€ITE €IUAOTE YOVEIC E€ITE OUYYEVEIC €iTE €PXOUAOTE
o€ TAKTIKN €napn pe naidid. Eivalr o1 KAAUTEPEG
KAl Mo anoTteAeouaTikeg 18€e¢ nou paleya anod
pauadeg kal and €IBIkoUg, 1I8EEC MOU PMNOPOUV
va Bondnoouv 1a Naidid va AnOKTAOOUV UYIEIVEG
SIATPOPIKEC OUVNOEIEG.

e AwoTe TO KAAO napdadeiyya npoc Wdipnon.
®arte yali pe Ta nadid kar are 1a idla uyieiva
yeUuuarTa.

®  AnodappuUveTE TO TOIMMNOAOYNUA  YAUKWY,
ANnopwv  Kal enefepyacpévwy  ovak. PpovTioTe
VA UnAapxouv NAvTia UyIEiva OVaK Onwe @pouTa,
WHA AaXAVIKA, eEAAPPIA KOAKED OAIKNG OAECEWC,
auuydaAa, kapudia, yIaoupTl Kal AAAQ OXETIKA.

® Mn xapiCeTe, UNV AyOPATETE KAI N QEPVETE OTO
oniti avOuYIEIVEC TOOWEC.

® Enitpete Ta NAIdIA va AKOAOUBNOOUV TO EVOTIKTO
TOUG KAl va ano@acicouv Ta idia noco deAouv
va @ave. Mnv 1a MIECETE va AVE MEPICCOTEPO
anod 6co deAouv. Mnv TouG BNUIOUPYEITE EVOXEG
av aproouv eaynTo. Agv gival KAKO, AV VOIwdouv
OTI €XOUV XOPTAOEI Eival MoAU xeipdTEPO, ha TNV
alndeia, va yivouv naxuocapka. Ta naidia, otav
neivave aAndiva, Tpwve kal - mioTePTte ye - O€
xpeialovral kauid Bondeia o auto.

e E&nynote otra naidid, Ta PE anAd Aoyia, T1a
MAEOVEKTAATA TNG UYIEIVAG JIATOOPNG.

e 7Zntnote ano 1a naildid va oag Bondrioouv oTo
Jayeipeua Kal oTNV NpoeTolpacia Tou deinvou. Av
€OEIC TPWTE CUVEXWC ETOINA QAyNTA Kal delivery,
1Ta Naid®iad Ba AnOKTACOUV MOAU KAKR OXECN UE
TNV KouCiva kal 8a kAvouv OTlI Kal €0gig, OTavV
JEYAAWOOUV.

e Mnv npoodetete €€Tpa {Axapn OE @aAynTa Kal
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popnuara. Av cuvndiocouv Ta YAUKA KAl AApupa,
peyahwvovtag da xpeiafovial NoAU {axapn kal
QAaTI yIa va Ikavoroindouv. H noocotnta {axapng
rnou Bacel Evag eVAAIKAG OTOV KAYE TOU, JapTupd
MOAAG yia Ta NAIBIKA TOU XPoviIal

e To idI0 IoXUgl KAl yIa TO aAdaTl. Mn MPocOETETE
MEYAAN NOCOTNTA OTA @AyYNTA KAl MOTE NV EXETE
aAaTiEpa oT1o TPanel. To aAdT 6Nwe Kal N {axapn
gival eBIOTIKO.

® [loTé pNv XPNOIUOMOIEITE TO @AynNtd n T1a
YAUKG w¢ eniBpdBeuon. MeyoAwvovtag 1o naidi
Ba anolnta Tnv eniBpdaBeucn autry o YAUKA Kal
MAXUVTIKA @aynTtd, XwEIiC va TO KATAAABAiVEl
Ynoouveidnta da Yaxvel To YAUKO YIA VA VIWOEI
€va aiocdnua eu@opiag nou, ouwg, dev BpiockeTal
EKEI

® Mnv cuvdEéeTal TA UYIEIVG QAyNTA UE TIMWPEIEG.
[ToTe pnv neite av dev @AC TO UNPOKOAO OeV €XEl
YAUKO 1 av dev @acg 1O PNAo dev Ba naieic ue
TOUG @IAOUC COU TO anOYEUNQ.

. «AlapnuioTen Ta uyIEIVa gaynta
XPNOIUONOIWVTAC TN YAWOOQ TOUG Kal  TOV
TOOMOUG Mou  avTIAauBavovtal.  AndIoupynoTe

OANOyKaV Mou Ba enavoAauBAVETAl CUVEXWG, MX
«Eva unAo TNV NUEOA TOV YIATPO TOV KAVEI MEOOM,
«Ta @pouTta eival 1a YAsIQITloupia TN QUONG»,
«WYapia kar BaAacoiva yIa va OKEPTECAl CWOTA,
«Ta npoiovra oAIKNG Sivouv eveépyela NMoU SIOPKEI
OAN pEPam, «Av @ag Aaxavika 8a netag YnAa»

® Bpeite kal neite €EUNVEC IOTOPIEC YIA UYIEIVR
diatpopn n napauudia ue BEEMTIKA  @aynTa.
Xpnoiyornoinote NAPABOAEC Kal naixvidla nou
EXOUV VA KAVOUV [E TOO®PIUA KAl JAYEIQIKA.

® KAade @opd nou etolualete, diveTe 1y OePRIPETE
UYIEIVA @aynTq, MeiTe €vav KOAO AOyO mou TO
Kavete auto. Na napadeiyua «EToipaca kal JepIKA
Aaxavika €neidr EEpw OTI EXEIC AywvVA AUPIO KAl
BeAW va Ta Nag KaAo» r) «oruepa epTiata Yapl
yIQ vVa Ta Nag TEAEIQ QUPIO OTO TEOCT IOTOPIAC» N
«XOU ETOINACA €vav XUPO OMOPQIAC YIAT EXEIC
va nag o€ NApTU 10 XARRaroh

o  AIQUOPPWOTE OCA AETE CUMPWVA  UE  TIC
NEOCWIKEC TOUG ouvndeleg. MNa napadslyua av
1O NAIdi ayandel TO KOAUMMI MEITE OTI TA AAXQVIKA
8a Tou dwoouv duvaun oTa XEPIA YIA va nnyaivel
yenyopotepa. AkOua kal av 1o naidi NaiCel NOAAG
Bivreonaixvidia, YNOEEITE va MeiTe OTI TA KAPOTA
Ba BeATIWOOUV TNV OPACNH TOU KAl TO OMAVAKI
Ba Bondnoel TNV KUKAOPOPIa TOU aiuatog mnou
Ba onuaivel ypnyopoTePA AVIAVAKAQCTIKA ano
Ta SAXTUAQ.
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® YuVvOEOTE TA UYIEIVA QAYNTA PE NPAYMATA NOU
DEAOUV KAl Ta va avBuyIEva paynTa Je NpAayuara
nou &e deAouv. Ta napdadelyua €€nNyNoETe NWG
av  @AEl TO PJNPOKOAO Ba €xel TIC anapAiTNTEG
BiIrapiveg yia va naifel KAAG OTOV aywva UNAOKET
N va kepdioel oTov dIAYWVIOHUO XOPOU. AVTIOETWC
MEITE NMWC AV @AEl COKOAATEC KAl Kpouaoav Og
Oa €xel oUTE evepyela ouTe dUVAUN VIA VA TOEXEI
ypnyopa i va mndasl YnAdQ, Je anoTéAecua va
XAOEl OTOV aywva.

e EniBpaBeucTte AekTIKO TO naidi yia KAOe TOU
KOAr BIaTPOQIKN MNEAEN. EvOappuveTe KABE KAARA
TOU MPAéNn.

® TO HOVO AMOTEAECHA MOU €XOUV Ol QWVEC KAl
n xpnon Biag €ival va peyaAwoete naidia nou da
KAvouv 10 iB10 oTa dIKA ToUug Naidia kal otnV {wn
TOUC VEVIKOTEPQ.

e Me QuoTNEOTNTA, TIMWEIA KAl AMEIAEC MUMOPEI
VA  MNETUXETE  Bpaxunpoddeocua anoteAéouara
OMA Ol APVNTIKEG UAKOOMNPODECUEC OCUVENEIEG
€ival KATAOTPENTIKEG YyIa TNV YUXOoAoyia Kal Tnv
diarpopn Twv NaIdiwy.

e Mnv XPNOIUOMOIEITE TO YAAQ OQAv NEEUIOTIKO
yia va koiundei 1o naidi 10 Bpadu Kadwg TO
padaivete va Tpwel evw Oev MeIVAEN KAl VA TPWEI
yia ouvaiodNUATIKOUG  Aoyoug. KaAutepa va
EVTONIOETE KAI VA MEIWOETE TA CUNNTWHATA TNG
ungpeviaong and 1O va Tou Yivel cuvndeia va
KOINATAI JE YEUATO OTOMAXI KAl VA TPWEI yIa va
NEEMIOEL MOAU JEYAAOI XPNOIKOMOIOUV TO GAyNTO
oav NEEUIOTIKO KAl AUTO €XEl va KAVEI MOAU UE TIG
NAIBIKEC TOUG EUMEIRIEC.

e Mnv «KPUBETE» AaXQVIKQ, OOMPIA KAl AAAEG
UVIEIVEGC TPOWEC MWECA OE OCUVTAYEC YyIa va unv
karahaBaivel To naidi TI TPWElL. INUACIA €XEl TO
naidi va yadel ayandel kal va avayvweilel auta
TA TPOWIUA YIO VA MPropei OTO JEANOV va Ta
EMIAEYEI ANO POVO TOU.

e Mnv AETE OTI KANOIA TOOWIUA €iVAI VIA CUEPIKEG
POPECH» XWPIC VA OPICETE OTO KAJE NOTE AKPIBWG
QVAQPEPETAI TO KUEPIKEG POPESH. DTIAETE KAVOVEG
nou da CUUPWVAOOUV Kal Ta naidid nou da Aéve
OTlI dia pepa TNG €fdouadacg cival n PEPa yia
OOKOAATQ, yia NaywTo n yia fast food. Kade popa
nou Ba enavaoTarouv kal 8a {ntave va aAagel
O Kavovag, anAd enavoAGBETE NWGC O KAvVOVAG
gival kavovag!

e Mnv Aéte ora naidid Ot KATI €ival UYIEIVO.
Ta naidia civar MOAU UIKOA yIa va OKEPTOVTAI
ONwG €0€ic. AUTO nNou Toug Vvoldalel eival va
gival opopea, duvata kar €gunva. lMeite Toug OTI
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Teuxog 2

TA UYIEIVG @aynta Touc Bondave va gival nio
EAKUOTIKA, nio duvard kai no egunva.

e Mnv Aete ota naidia Ot €ival xovipd n ot
Ba naxuvouv kal da aPPWOCTACOUV av TPWVE
avduyieiva. Ynapxel kivduvog va BAayete TNV
QUTOEKTIUNON TOUC KAl va ToucC ONUIOUPYNOETE
QYUXOAOYIKA mpoBAAuaTa.

e Av 1o maidi €ival uneEPPBAPO PNV TO KAVETE va
Viwdel aoxnua. lMeite «Ze ayandw £T101 KI AAIWG,
yIQ QUTO PNV OE AMACXOAEI TOOO MOAU TO BAPOC
oou» Kal PETA npoodeote: «OpIoTE TI MNPOTEIVW
va Kavoupe: Na Bpouue €va onop rnou oou
QPECEl KAl aC KAVOUME TO OWHA OOU OUOPQO
Kal duvVaTO TPWYOVTAC MHia MOIKIANIA AAXQVIKWY O€
KABE yeUPa»

® Mnv ONUIOUPYEITE EVOXEC MOU va ocuvdeovTal
ME TO ayNTO KA, KUPIWG, JNV KAveTe Ta Naidid va
VIOOOUV AoxXNua av @Aave KAt avBuyIEvo. AQNOTE
va TO KATAAGBOUV POVA TOUC KAl VIVETE €0EIC TO
KOAO Napadelyua XwpPic va 10 OXOANAoeTe. [eite
TOUC TO AOYO VIO TOV OMOIO €EOCEIC NPOTIUATE
va @ATe KATI GAAO Kal {NTACTE TOUC av BEAOUV
va kavouv 1o idI0 yIa va VIWOOUV WwPAiad Onwg

E€CEIC.

® AVTIKATAOTAOTE OAQ Ta {OXAPOUXA AVAYUKTIKA
JE VEPO.

o Meiwote 1| PNdevioTe TO XPOVO Twv MAIdIWV
JAPOoOoTA oTnV ThAedpacn. Mn Balete TNAeOGPAoN
OTO BWNATIO TOUC. MnV €XeTe TNV TNAEOLAON TOU
OMITIOU CUVEXWG QVOIXTH. AEITE KATI CUYKEKPIUEVO,
OAOI JATi OIKOYEVEIOKWCS, KAl OTAV TEAEIWOEI KAEIOTE
Eava Tnv TnAeOpaocn. PPoVTIoTE va anacxoAouvTal
e nEAyuaTa KOAUTELA and TNV nadnTikn
TNAEBEAON, MAPAKIVWVTAC TOUC V' ArOKTAOOUV
evOIAPEPOVTA XOMMI OXETIKA PE TOV ADANTIONO,
TN MOUCIKN, TIC €KOPOWEC I TO XOPO. APVNTIKN
eni®paon €xouv Kai Ta Bivreonaixvidia. 10w OpwWG
gival npoTiuoTepa and TNV TNAedpacn eneidn
anairouv nio  evepyNnTik  diavonTikry diadikaacia
KAl KOATAVE TA XEPIA TWV NAIdIWV ANACXOANMEVA,
eunodifoviac Ta va TOIMNOAOYOUV au®@iBoANG
noIoTNTAG OVAK, KaBwC naiCouv.

e Kavte unopovn. O KaAeC ouvndeleC BEAouV
TO XPOVO TOUG. ®POoVTIOTE MAVTA vA UMAPXOUV
UYIEIVA TPO®IUA, ONMWE ®EOoUTa KAl AaXavika o€
«anooTacn BoANG».

€ 00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000 o

Néo peydAo Exknaideutikd Tuveédpio tou KEXEA -TME
ME TOUGC KABNYNTEG

DAVID JONASSEN KAl ROSE MARRA!

AiBouca EkdnAwoewV lepac MnTponoAng Agpecou - @ Maprtiou 2010

=evodoxegio Hilton Park Aeukwoiac - 11 Maprtiou 2010

NepioooTepeg MANPoopiec oTny loToceAida uac: hitp://www.kesea-tpe.com
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